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Umut ve Yaşam Doyumunun Aracı Rolü 
 
Fuat Aydoğdu 1  

 
Abstract 
The aim of this study was to test a model to determine the mediating effect of dispositional hope and life satisfaction in the 
relationship between solution-focused thinking and happiness in teachers. The sample of the research is composed of 786 teacher 479 
of whom are women and 307 of whom are men working at the preschools, primary schools, middle schools, high schools and 
Guidance Research Center's in Muş and its districts. The data are accumulated via The Solution-focused Inventory, Dispositional Hope 
Scale, Satisfaction With Life Scale and he Oxford Happiness Questionnaire Short-Form. The recommended model within the research 
was tested with structural equation modeling and it was confirmed via acceptable model fit indices. In the model, in regard of the 
relationship between solution focused thinking and happiness, role of partial mediation of dispositional hope and life satisfaction with 
the men and whole mediation with the women was detected. In these terms it has been determined with the research that the level 
of solution focused thinking of teachers is a determiner on the levels of hope and life satisfaction and these two are significant 
determiners on happiness. The indirect effect between solution focused thinking and happiness, which has been detected within the 
model is significant. 
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Öz 
Bu araştırmada öğretmenlerde çözüm odaklı düşünme ile mutluluk ilişkisinde sürekli umut ve yaşam doyumunun aracı etkisi-
nin belirlenmesine yönelik bir model test edilmiştir. Araştırmanın örneklemini Muş merkez ve ilçelerinde bulunan okul öncesi, 
ilkokul, ortaokul, lise ve Rehberlik ve Araştırma Merkezleri'nde görev yapan 479'u kadın, 307'si erkek olmak üzere toplam 786 
öğretmen oluşturmaktadır. Araştırmada toplanan veriler, Çözüm Odaklı Düşünme Envanteri, Sürekli Umut Ölçeği, Yaşam 
Doyumu Ölçeği ve Oxford Mutluluk Ölçeği Kısa Formu ile elde edilmiştir. Araştırma kapsamında önerilen model, yapısal eşitlik 
modellemesi ile test edilmiş ve kabul edilebilir uyum değerleri ile doğrulanmıştır. Modelde, çözüm odaklı düşünce ile mutluluk 
ilişkisinde erkek örnekleminde sürekli umut ve yaşam doyumunun kısmi aracılığı, kadın örnekleminde ise tam aracılık rolü 
saptanmıştır. Buna göre araştırmada öğretmenlerin çözüm odaklı düşünce düzeyinin sürekli umut ve yaşam doyumu düzeyleri 
üzerinde, bunların da mutluluk üzerinde anlamlı birer yordayıcı olduğu belirlenmiştir. Çözüm odaklı düşünce ile mutluluk 
arasında modelde belirlenen dolaylı etkinin anlamlı olduğu bulunmuştur.  
Anahtar sözcükler: Çözüm odaklı düşünme, mutluluk, umut, yaşam doyumu, öğretmen 
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EMOTIONAL and behavioural responses against problems are closely related to 
individuals' perspectives against incidents. When individuals are approached to confront 
problems with a deep analysis, they behave from a problem-oriented perspective and this 
situation leads to rumination (Jackson and McKergow 2007). Rumination triggers 
negative emotions (Pavani et al. 2015). On the contrary, people with positive emotions 
have more positive experiences (Ogretir 2004). Additionally, the same incident can be 
differently perceived by individuals due to a difference in their thinking forms (Erez et 
al. 1995). In this context, individuals encounter various events in their own life 
conditions. Perceiving these events as a "problem" and the degree of being affected by it 
may differ according to the interaction of emotions, thoughts, and behaviour in the 
individual. Naturally, when an individual is confronted with a problem, the feeling of 
discomfort caused by the problem and negative thoughts about the solution of the 
problem can make the individual feel hopeless and helpless. This blocks the person's life 
satisfaction and increases unhappiness. Contrarily, considering that there are alternative 
ways to solve the problem, more positive emotions may be experienced. At this point, 
the importance of solution-focused thinking arises because a solution-focused thinking-
based approach demonstrates a different perspective on the problems that are confronted 
in real life. (Oliver and Charles 2015).  

A person may not be always successful in the reactions he or she develops to deal 
with problems in life (Dora 2003). Individuals using the problem-oriented approach 
focus on diagnosing the problem on the depth axis of cause-effect and may miss 
potential solutions. In this respect, individuals spending time on the problem and its 
deep analysis may delay reaching the resources that can be effective in solving the 
problem. However, solution-focused individuals focus on the solution and try to research 
and try whatever works in solving the problem. A solution-focused approach focuses on 
the future and this approach emphasizes the importance of individual assets and 
durability (Grant et al. 2012), on the way to positive change from a problematic 
situation. Guner (2018) states that with a solution-focused approach, the time spent on 
the details of the problem will be more functional if the problem does not exist and the 
individual's definition of the future he/she wants will be more functional, thus making it 
easier for the individual to realize his/her own resources. All targets are defined in the 
solution-focused approach, and all behaviors provided to achieve these targets are 
supported throughout the process (Karahan and Hamarta 2015). The individual, who 
has clearly defined her goals, searches for how to get there due to the fact that she 
foresees where she will go. The basis of the solution-focused approach is the view that 
the problem does not always occur at the same frequency and in all periods of life. This 
approach also suggests that the individual has previous experience with the problem he is 
trying to solve in his life and has achieved it somewhere in the past (Meydan 2013). In 
the solution-focused approach, individuals are seen as experts on their own lives (Sparrer 
2012), and this approach proceeds with the route determined by the individual on the 
way to solve the problems. It can be said that an individual who seeks solutions with a 
solution-focused thinking approach can get rid of the physical, emotional, cognitive and 
psycho-social effects of problems and become a healthy individual. In the solution-
focused thinking approach, it is suggested that there is more than one possible way to 
solve a problem (Dogan 1999). There are always various solutions, regardless of the 
cause of the problem, and these solutions can serve the purpose of solving the problem, 
although they are different from each other. In cases where there is a problem, many 
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ways can be tried to find the exit door from the maze we are in. We can see possible 
solutions when we look at the problem not from the point of view, but by changing our 
place. For this reason, we may need to change our perspective (Dogan 1999). When an 
individual defines the problem she encounters in any area of life as unsolvable, she may 
weaken him/her perception of the solution, and, as a natural result, he/she may look 
desperate for the solution. The idea of "there are always alternative ways" in the 
solution-focused approach seems to be closely related to the necessity of clarifying the 
goals, future-oriented language and the concept of hope. Hope has taken its place among 
the important topics of positive psychology, which enables the individual to stand strong 
against the difficulties in life and has an effect on the individual's well-being (Tarhan 
and Bacanlı 2015). Haroz et al. (2017) defined hope as an important component of the 
concept of well-being that protects the individual against mental problems. Hope has 
been defined as an important dimension of psychology (similar to the definition of 
Haroz et al. 2017), which is related to physical and mental health and protects the 
individual against adverse events in life (Padilla-Walker et al. 2011). Snyder (2002) 
argued that hope has a three-dimensional structure and explained these structures as 
clearly conceptualized goals (goals), strategies designed to achieve these goals (pathways), 
and the motivation (agency) to implement or maintain these strategies. From this point, 
it can be thought that hope is a future-oriented and dynamic concept, as well as 
providing a clear set of goals. The dimensions of setting strategies (pathways) and 
executing strategies (agency) to achieve goals of hope largely explain hope; these 
dimensions create the motivational power that will enable the individual to overcome the 
difficulties that prevent him/her from reaching him/her present and future goals, as well 
as awakening the thought of "I can do" (Cankaya and Meydan 2018).  

The individual knowing that there are alternative ways in the face of a problem and 
believing that he/she has the power to take action for his/her future may be related to 
her health. To be healthy is to be in a state of complete physical, emotional, cognitive 
and psycho-social well-being (Tanriverdi 2018). A healthy person can adapt to his 
environment, get satisfaction from life and maintain social relations in a positive way. 
Happiness, which is known to affect almost all aspects of health and is also referred to as 
subjective well-being in the literature, is a question whose answer has been sought from 
the past to the present. The concept of happiness, which was heavily used in religious 
and philosophical texts before, took place in psychology studies as positive psychology 
turned to the positive characteristics of the individual (Malkoc 2011). Being happy is one 
of the main goals that many people want to achieve in the world (Sin and Lyubomirsky 
2009). Akpınar (2006) defines happiness as a cheerful, good and general satisfaction that 
we observe in the mouth and eye region and the best indicator is a smile. Kangal (2013), 
in his conceptual evaluation on happiness, stated that there is no general definition of 
happiness, and it can be simply defined as the degree of liking one's life. Although there 
are different definitions, generally speaking, happiness includes the intensity of a positive 
mood, the absence of negative emotions, and general life satisfaction (Kashdan 2004). 
When these three elements are evaluated together, a happy person is one who rarely 
experiences negative emotions, is satisfied with his general life, and experiences positive 
emotions most of the time. 

As happiness, life satisfaction emerges as one of the concepts of positive psychology 
that is related to well-being. Life satisfaction, which is determined as one of the variables 
of this research, is the difference between what a person achieves and what he/she wants 
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to have in the most general sense (Gülcan 2014). Depending on the size of this 
difference, the life satisfaction of the individual increases or decreases. Life satisfaction, 
like many other concepts of positive psychology, is determined based on the individual's 
self-report. The individual can give information about life satisfaction as a result of his 
own evaluation of the criteria he has determined (Diener 1985). This evaluation of an 
individual's life is naturally both a cognitive and emotional process. The individual uses 
the cognitive aspect of life satisfaction while determining the criteria for his life, and uses 
the emotional aspect of life satisfaction when he/she experiences affect by making a 
comparison with what he has to achieve it. There are many factors influencing life 
satisfaction because it is related to overall satisfaction rather than satisfaction in a specific 
period of life (Recepoglu and Ülker Tümlü 2015). Schmitter (2003) determined the 
factors affecting life satisfaction as happiness in daily life, the meaning of life for the 
person, harmony in reaching goals, individual identity, physiological health, feeling 
economically safe and social relations (Akt. Recepoglu and Ülker Tümlü 2015). Life 
difficulties or troubles faced by individuals are seen as an important predictor of life 
satisfaction and it is known that such life experiences decrease the individual's life 
satisfaction (Demirel and Canat 2004). In the case of a decrease in life satisfaction, 
individuals experience negative emotions such as depression, unhappiness, and 
hopelessness (Gülcan 2014). 

The "teacher" profession is a profession that affects many individuals with whom 
they interact, as well as teachers, who are the main actors in education and training 
(Tüzel 2019). Teachers who increase the functionality of education and training by being 
at the center of education and training (Genc 2000), may experience problems like every 
individual in the changing world while continuing their business life. The problems 
experienced by teachers, who have "permanent" traces arising from education in almost 
all members of society, may be related to family, business life, or social relations. It is 
possible for teachers to reflect the negative emotional state they experience by being 
affected by the problems they encounter in any field on their students, for whom they are 
role models. Teachers, on the one hand, have to struggle with these problems and they 
have to perform the teaching profession, which cannot be neglected and has always been 
considered sacred from past to present. As a result, problem-solving abilities, which can 
be considered teacher competencies in our country and around the world, are becoming 
more important (Görgen et al. 2011). Teachers' discovering their current potential in 
their struggle with the problems they experience and being aware of their resources that 
lead to solutions can provide them advantages in both their work and personal lives. In 
this sense, it is important for teachers to solve their problems, adapt to their lives again 
and be equipped with positive features. For this reason, it is thought that teachers can 
have a positive outlook on life, achieve satisfaction in their personal, family and business 
lives, look to the future with hope and be happy in their lives by focusing on solutions to 
the problems they face and have to struggle with in life, and this constitutes the main 
problem of this research.  

Additionally, because of the changing importance and structure of the "teacher" 
profession from the past to the present, increasing research on positive psychology, 
whose working group consists of teachers, will benefit the literature (Altuntas and Genc 
2018). When the literature is studied, it is seen that the subjects of happiness, hope and 
life satisfaction, which are important concepts of positive psychology, are discussed in 
different age groups (adolescent, young, adult) with different variables. (Aydın 2010, 
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Kocak 2014, Karababa 2018, Ozkul and Comert 2018, Uzun and Ozer 2019, Bulut and 
Yıldız 2020). When the literature is examined, it is seen that the subjects In these 
studies, which are mostly relational studies, a large part of the samples consisted of 
university students. Experimental studies have been conducted on the effectiveness of 
solution-focused therapy in the literature (Koktuna 2007, Kvarme et al. 2010, Sarıcı and 
Bulut 2010,  Ates 2016). In addition, considering that teachers work under both work 
and difficult life conditions, it is possible that they will show stressful, anxious, and 
depressive symptoms due to the problems they encounter while carrying out their social 
professions, which can affect society deeply. It is thought that teachers' finding solutions 
by evaluating possible solutions without getting stuck in the problems they encounter 
will increase their quality of life. The fact that solution-focused thinking is future-
oriented by its nature (Murdock 2016), the assumption that a solution is possible and 
that change can occur with the own resources of the individual, strengthens the view that 
this concept is related to teachers' happiness, hope, and life satisfaction. Happiness, hope 
and life satisfaction, which are important concepts of positive psychology, are discussed 
in different age groups (adolescent, young, adult) with different variables. Thus, the 
future-oriented structure of solution-focused thinking, the goals in the structure of hope, 
and the positive expectations for the future suggest that these two concepts may be 
related. Considering that there are significant relationships between hope and both 
physical well-being (Sahin and Baltaci 2018) and psychological well-being (Usta 2013) 
in the literature, it may be necessary to evaluate a prediction that hope may have a 
mediating role in the relationship between solution-focused thinking and happiness. 
Likewise, the expectations of individuals about their own lives and life satisfaction, 
which depends on the level of meeting these expectations, stand out as concepts related 
to solution-focused thinking, mobilizing resources and goal orientation. In this context, 
knowing how the concepts of hope and life satisfaction (Kardas et al. 2019, Şen-Baz 
2019), whose relationships have been proven in different studies in the literature, predict 
happiness, including the well-being of individuals, depending on the solution-focused 
mindset of the individual, and interventions that will increase these positive 
characteristics of individuals. It is thought to increase well-being. It is expected that the 
small change initiated by teachers in their proclivity to solve their own problems will 
have a snowball effect on their students and parents, particularly on themselves. In this 
sense, it is important to know whether Dispositional Hope and life satisfaction have a 
mediating role in the relationship between solution-focused thinking and happiness, 
which is one of the important concepts of positive psychology. Although there have been 
experimental studies on the effectiveness of solution-focused therapy in Turkish and 
foreign literature, especially on adolescents and university students (Cepukiene and 
Pakrosnis 2011, Sarıçam 2014, Siyez and Tuna 2014, Arslan and Akın 2016,  Akyol and 
Bacanlı 2019), there has not been enough research on solution-focused thinking, which 
is related to the principles of solution-focused therapy. In addition, no study was found 
in which the variables of solution-focused thinking, happiness, hope and life satisfaction 
were discussed together. One of the original aspects of this research is that it will 
contribute to the literature because it tests a model that reveals the relationships between 
concepts, it will raise awareness about the positive characteristics of teachers, the results 
can be used for in-service trainings to be given to teachers, and it is also important in 
terms of forming a basis for future research.  
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Based on the reasons mentioned above, in this study, it was aimed to examine the 
mediating effect of hope and life satisfaction on the relationship between teachers' 
solution-focused thoughts and their happiness levels. In this research, firstly it is 
expected that solution-focused thinking positively predicts life satisfaction, hope, and 
happiness in teachers, and secondly, it is expected that hope and life satisfaction predict 
happiness positively. Finally, it is expected that hope and life satisfaction have a 
mediating effect on the relationship between teachers' solution-focused thoughts and 
their happiness. The hypothetical model proposed within the scope of the research is 
given in Figure 1. As seen in Figure 1, the total scores obtained from the Solution-
Focused Inventory Problem Disengagement, Goal Orientation and Resource Activation 
sub-dimensions were defined as the observed variables of the "Solution-Focused 
Thinking" implicit variable in the hypothetical model proposed within the scope of the 
research. The items of the The Satisfaction with Life Scale were defined as the observed 
variables of the latent variable "Life Satisfaction". The total scores obtained from the 
Pathways and Agency sub-dimensions of the Dispositional Hope Scale were defined as 
the observed variables of the latent variable "Hope", and the items of the Oxford 
Happiness Scale Short Form were defined as the observed variables of the latent variable 
"Happiness".  

 

 
Figure 1. The hypothetical model proposed in the research. 

Method  
This research was conducted online according to the correlational research model to 
reveal the relationships between solution-focused thinking, Dispositional Hope, life 
satisfaction and happiness. Relational studies evaluate the relationship between two or 
more variables without any intervention or manipulation of these variables (Karasar 
2011, Fraenkel et al. 2012). In this study, the Structural Equation Modeling technique, 
which examines the variables and the structures formed by the variables as observed and 

Problem 
Disengagement 

Goal 
Orientation 

Resource 
Activation 

Happiness 
Item 2 

Happiness 
Item 3 

Happiness 
Item 4 

Happiness 
Item 5 

Happiness 
Item 6 

Happiness 
Item 7 

Happiness 
Item 1 

Pathways Agency 

Life 
Satisfaction 

Item 3 
Life 

Satisfaction 
Item 4 

Life 
Satisfaction 

Item 5 
Life 

Satisfaction 
Item 2 

Life 
Satisfaction 

Item 1 

LIFE 
SATISFAC-

TION 

HOPE 

SOLUTION 
FOCUSED 

THINKING 

HAPPINESS 

Psikiyatride Güncel Yaklaşımlar - Current Approaches in Psychiatry 
 



Solution-Oriented Thinking and Happiness in Teachers 343 
 

latent variables (Ullman and Bentler 2012). 

Sample 
Teachers working in preschool, primary school, secondary school, high school and 
Guidance and Research Centers (RAM) in Muş city center and districts affiliated to the 
Muş Provincial Directorate of National Education participated in this research in the 
2019-2020 academic year. The research was carried out in Muş, which is one of the 
provinces in Turkey where teachers are required to perform compulsory work. Within 
the scope of the research, 803 teachers were reached, but since the only inclusion 
criterion was "working in institutions affiliated to the Ministry of National Education", 
17 participants who did not meet this criterion were not included in the study. In this 
context, 479 (60.9%) of the 786 participants reached were female and 307 (39.1%) were 
male, and their ages ranged from 22 to 60 (X̅=29.02, SD=5.11). Since the research was 
conducted with voluntary participants working in a certain province, no attempt was 
made to reach the population and sample selection was not made. Of the teachers 
included in the study, 298 (37.9%) work in the center and 488 (62.1%) work in the 
districts.     

Procedure 
Research data were collected from teachers from different branches working in 
preschool, primary school, secondary school, high school and Guidance and Research 
Centers in Muş center and districts affiliated to the Muş Provincial Directorate of 
National Education in the 2019-2020 academic year. Using permission of the scale was 
obtained via e-mail from the researchers who adapted the scales for the scales applied in 
the study. Before starting to collect data from the teachers, who are the study group of 
the research, the ethics committee approval dated 07.07.2020 and numbered 85157263-
604.01.02-E.44358 from Van Yuzuncu Yıl University Social and Human Sciences 
Publication Ethics Committee and 27.07 from Muş National Education Directorate. 
Data collection permission was obtained with the official letter dated 2020 and 
numbered 63326527-719-E.9877555. Ethical rules of the Declaration of Helsinki were 
followed at all stages of the study. The online form, which was created through Google 
Forms and was tested to be displayed correctly before, was delivered to the participants 
digitally. Apart from these ways, no advertisements were given to ensure participation in 
the research. The online form consists of three parts, the first part consists of the 
purpose of the study, conditions of participation in the study, informed consent and 
demographic questions. The second part consists of scale items (36 items) related to the 
four scales detailed below, and in the last part there is a thank you message sent to the 
participants for their participation in the study. With the "Informed Consent Text" 
added to the online form, the "I have read, understood" statement, in which the 
participants declare that they have read and understood the scope of the study, and the 
information and consent of the participants that they participated in the study 
voluntarily, that their personal information was not collected within the scope of the 
study and that the data obtained in the study will be subjected to a general evaluation. 
taken. No fee was paid to the participants for participation in the study. Since it is not 
possible to proceed to the next item without marking the statements in the created 
online form, it was prevented from receiving answers with missing data. Only one of the 
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participant responses with the same IP address was processed to avoid multiple 
submissions. It was learned from the general evaluation taken from the participants that 
the completion time of the created online form varied between 5-7 minutes. 

Measures 
In order to test the hypothetical model proposed in this study, Solution-Focused 
Inventory, Oxford Happiness Scale Short Form, The Satisfaction with Life Scale, and 
Dispositional Hope Scale were used. In addition to these data collection tools, the 
Personal Information Form developed by the researcher was used to collect the socio-
demographic information of the participants. 

Personal information form 
With this form, information about the place of work, age and gender of the participants 
was collected. 

Solution Focused Inventory 
Solution-focused inventory was developed by Grant et al. (2012) to measure the 
solution-focused thinking levels of individuals based on solution-focused approaches. 
Karahan & Hamarta, (2015) carried out the Turkish adaptation of the scale. It is a 12-
item scale with a 6-point Likert rating (1 - Strongly Disagree, 2 - Disagree, 3 - Slightly 
Disagree, 4 - Slightly Agree, 5 - Agree, 6 - Strongly Agree). Items 1, 2, 4, and 5 are 
scored in reverse on the scale. The 1st, 2nd, 4th and 5th items of the scale measure 
separation from the problem, 9th, 10th, 11th and 12th items of the scale measure Goal 
Orientation, 3rd, 6th, 7th and 8th items measure resource activation sub-dimensions. 
The highest score to be obtained from the total of the scale is 72 and the lowest score is 
12. The score to be obtained from the scale shows the solution-focused thinking levels of 
individuals. In the Turkish version of the scale, Exploratory Factor Analysis (EFA) was 
performed to examine the factor structure, and the sub-dimensions of Separating from 
the Problem, Goal Orientation and Mobilizing Resources were obtained in accordance 
with the original form. Confirmatory Factor Analysis (CFA) was applied to test the 
sample fit to which the scale was applied. DFA Fit index values were found as RMSEA= 
.072 CFI= .94, IFI= .94, TLI=.91, GFI=.93, AGFI=.87. The internal consistency 
coefficients obtained from the sample, whose reliability study was carried out by the 
researchers for the construct validity of the scale, were found to be .77 for Problem 
Disposition subscale, .84 for goal orientation, and .70 for mobilizing resources subscale 
(Karahan and Hamarta 2015). Within the scope of this research, the internal consistency 
coefficient for the whole scale was calculated as .72. 

Oxford Happiness Scale Short Form 
The Oxford Happiness Scale, which also known Oxford Short Questionnaire (OSQ), 
developed by Argyle et al. (1989) in order to determine the happiness levels of 
individuals, was developed in a 4-point Likert type with 29 items. The short form of the 
scale was also created in the study in which the OSQ was revised in a 6-point Likert type 
(Hills and Argyle 2002). The short form of the scale consists of 8 items and consists of 
one dimension. The internal consistency coefficient of the OSQ-S was found to be .92, 
and a correlation between the long form and the short form was found to be .93 (p< 
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.001) (Hills & Argyle, 2002). Dogan and Akıncı-Çötok (2011) made the Turkish 
adaptation of OSQ. In this adaptation, instead of the 6-point likert type, the 5-point 
likert type was preferred in order to avoid the problems that may arise from Turkish 
semantic confusion (1 - Strongly Disagree, 2 - Disagree, 3 - Agree Slightly, 4 - Agree, 5 
- Totally Agree). While adapting to Turkish, the 4th item (I don't think I look 
attractive) in the original form of the scale was removed due to the low item total 
correlation (.17). The lowest score that can be obtained from the scale is 7, and the 
highest score is 35. Exploratory factor analysis (EFA) and confirmatory factor analysis 
(CFA) methods were used in order to determine the construct validity of the TSQ-S, 
and it was determined that the scale was unidimensional like its original form. As a 
result, TSQ-S has become a 7-item and 5-point Likert-type self-report scale. DFA fit 
index values were found as AGFI=0.93 GFI=0.97 NFI=0.92 CFI=0.95 IFI=0.95 
RMR=0.044 RMSEA=0.074. The internal consistency and test-retest reliability 
coefficients of the TMS-S were found to be .74 and .85, respectively. The reliability 
calculations of the scale revealed that the scale is a safe tool that measures the level of 
happiness (Dogan and Akıncı-Çötok 2011). In this study, the internal consistency 
coefficient of the scale was calculated as .80. 

Dispositional Hope Scale 
The original form of the scale was developed by Snyder et al. (1991) to measure 
individuals' trait hope levels, and the scale was adapted into Turkish by Tarhan & 
Bacanlı (2015). The scale consists of 12 items and includes two sub-dimensions, 
Alternative Ways Thinking and Acting Thinking, each of which is measured with four 
items. Four of the items measure dimensions, one contains statements about the past, 
two about the present time, and one about the future. The remaining four items were 
determined as fillers unrelated to the hope feature to be measured. The scale is in 8-
point Likert type and is evaluated over 8 items measuring the remaining two dimensions 
without defining points for the fillers. The total score obtained from the items 
determines the total score of the trait hope scale. In the criterion-related validity study of 
the scale, the correlation with the Life Satisfaction Scale was positive; The correlations 
with the UCLA Loneliness Scale, Trait Anxiety Scale and Beck Hopelessness Scale 
were found to be negative and significant. The lowest score to be obtained from the scale 
is 8, and the highest score is 64. Getting a high score from the scale indicates that the 
individual's hope level is high. The internal consistency coefficients of the scale were 
found to be .78 for the Thinking of Alternative Ways sub-dimension, .81 for the Acting 
Thoughts sub-dimension, and .86 for the total of the scale (Tarhan and Bacanlı 2015). 
In this study, the internal consistency coefficient for the total was found to be .87. 

The Satisfaction with Life Scale  
The scale, originally called The Satisfaction with Life Scale (SWLS), was developed by 
Diener et al. (1985) to determine the satisfaction individuals get from their lives. The 
scale, which was first adapted to Turkish by Köker (1991), consists of 5 likert-type items 
ranging from “not at all appropriate (1)” to “completely agreeable (7). (Yetim, 1993) 
made the adaptation of the scale used in this study. The scale, which is 7-point Likert 
type (1-Strongly Disagree; 2-Disagree; 3-Partly Disagree; 4-Undecided; 5-Partly Agree; 
6-Agree; 7-Strongly Agree) is one-dimensional. The internal consistency coefficient of 
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the scale was calculated as .87 in the original study. The reliability of the scale applied to 
the Turkish population of the scale was found to be high (Alpha=.86), and the test-retest 
reliability was obtained as .73 (Yetim, 2003). The reliability of the scale was also tested 
in this study and the internal consistency coefficient was found to be .81. 

Table 1 Goodness of fit indexes and admissibility limits 
Fit Indexes Breakpoints for Admission Source 
X2 - - 
X2/ Sd ≤ 3 = perfect fit (Sümer 2000, Kline 2005) 
 ≤ 5 = moderate fit (Sümer, 2000) 
GFI / AGFI ≥ 0.90 = good fit (Kelloway 1989, Schumacker ve Lomax, 1996, Sümer 2000, 

Hooper ve ark. 2008,). 
 ≥ 0.95 = perfect fit (Sümer 2000, Hooper ve ark. 2008). 
RMSEA ≤ 0.05 = perfect fit (Jöreskog ve Sörbom 1993, Schumacker ve Lomax 1996, Sümer 

2000, Brown 2006, Raykov ve Marcoulides 2008). 
 ≤ 0.06 = good fit (Hu ve Bentler 1999, Thompson 2004). 
 ≤ 0.07 = good fit (Steiger 2007) 
 ≤ 0.08 = good fit (Jöreskog ve Sörbom 1993, Sümer 2000, Hooper ve ark. 2008). 
 ≤ 0.10 = poor fit (Kelloway 1989, Tabachnick ve Fidell 2001) 
RMR / SRMR ≤ 0.05 = perfect fit (Brown 2006, Bryne 1994) 
 ≤ 0.08 = good fit (Hu ve Bentler 1999, Brown 2006) 
 ≤ 0.10 = mediocre fit (Kline 2005). 
CFI ≥ 0.90 = good fit (Hu ve Bentler 1999, Sümer 2000, Tabachnick ve Fidell 2001). 
 ≥ 0.95 = perfect fit (Hu ve Bentler 1999, Sümer 2000, Thompson 2004). 
NFI/NNFI ≥ 0.90 = good fit (Kelloway1989, Schumacker ve Lomax 1996, Sümer 2000, 

Tabachnick ve Fidell 2001, Thoompson 2004). 
 ≥ 0.95 = perfect fit (Hu ve Bentler 1999, Sümer, 2000) 

X2: Chi-squared, df: Degrees of Freedom, GFI: Goodness-of-fit Index, AGFI: Adjusted Goodness-of-fit Index, RMSEA: Root Mean Square Error of 
Approximation, RMR: Root Mean Square Residuals, CFI:Comparative Fit Index, NNFI: Non-normed Fit Index, NFI: Normed Fit Index (Çokluk et al., 
2012).. 

Statistical analysis 
Within the scope of the research, the data obtained through the online Google Forms 
were first exported and then transferred to the IBM SPSS 25 program. The data of the 
research were analyzed with IBM SPSS 25 and AMOS 24 programs. In order to 
determine whether parametric tests will be used in the analysis of the data collected 
within the scope of this research, the distribution of the data collected within the scope 
of the research was examined. The reliability of all scales used in the research was 
examined and it was found that the scales were reliable. In order to establish the model, 
the determination of the relationships between the variables was examined with the 
Pearson Product Moment Correlation Coefficient. Before the analysis of the model 
proposed within the scope of the research with Structural Equation Modeling (SEM), a 
measurement test was carried out and it was seen that the fit values obtained in the 
measurement model were acceptable. At the last stage of the data analysis, the proposed 
model was analyzed using the Structural Equation Modeling technique, and the findings 
were reported. Within the scope of the research, in the hypothetical model proposed in 
Figure 1, the total scores obtained from the Solution-Focused Inventory Problem 
Disengagement, Goal Orientation and Resource Activation sub-dimensions were 
defined as the observed variables of the "Solution-Focused Thinking" implicit variable. 
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The items of the he Satisfaction with Life Scalewere defined as the observed variables of 
the latent variable "Life Satisfaction". The total scores obtained from the Pathways and 
Agency sub-dimensions of the Dispositional Hope Scale were defined as the observed 
variables of the latent variable "Hope", and the items of the Oxford Happiness Scale 
Short Form were defined as the observed variables of the latent variable "Happiness". 
The goodness-of-fit indexes and acceptability limits used while performing model tests 
in the study are given in Table 1 (Cokluk et al., 2012). 

Results 
The kurtosis skewness values determined within the scope of the normality analysis are 
given in Table 2.  

Table 2. Descriptive statistics of observed variables in structural models 
Variables Min. Max. 

 

SD Skewness Kurtosis 

Solution-Focused Inventory       
Problem Disengagement 4 24 16.02 3.77 -0.35 -0.29 
Goal Orientation 5 24 18.54 2.83 -1.05 2.91 
Resource Activation 6 24 18.78 3.11 -0.96 1.64 
Dispositional Hope Scale       
Pathways 4 32 25.18 3.49 -0.24 1.36 
Agency 4 32 23.88 3.76 -0.52 1.34 
The Satisfaction with Life Scale       
SWLS 1 1 7 5.07 1.37 -1.11 0.48 
SWLS 2 1 7 4.24 1.57 -0.49 -0.87 
SWLS 3 1 7 4.80 1.54 -0.90 -0.22 
SWLS 4 1 7 5.30 1.37 -1.38 1.34 
SWLS 5 1 7 3.75 1.88 -0.02 -1.40 
Oxford Happiness Scale Short Form       
OHS-SF1 1 5 3.96 0.87 -0.69 0.36 
OHS-SF2 1 5 3.29 0.96 -0.29 -0.20 
OHS-SF3 1 5 3.32 0.86 -0.34 0.07 
OHS-SF4 1 5 3.88 0.75 -0.56 1.07 
OHS-SF5 1 5 3.27 0.88 -0.25 0.10 
OHS-SF6 1 5 3.12 0.93 -0.19 -0.18 
OHS-SF7 1 5 3.70 1.05 -0.75 0.03 
𝑋𝑋𝑋: Mean, SD: Standard Deviation, SWLS 1-5: Scores from Satisfaction with Life Scale items, OHS-SF1-7: Oxford Happiness Scale Short Form items 

Considering the calculated kurtosis and skewness values, the kurtosis values are 
between .03 and 2.91; skewness values were observed to vary between .02 and -1.38. 
Multiple Linear Connection. Multicollinearity means that the variables are highly 
correlated with each other. It poses a problem when the relationship between the 
variables is .90 and higher (Tabachnick and Fidell 2013). In this study, when checking 
whether there is a multicollinearity problem between the variables, it was determined 
that the correlation coefficient between any of the variables was not above .90 (see Table 
3). Correlations between the observed variables in the structural model are also presented 
in Table 3. As seen in Table 3, significant relationships were observed between all 
variables. 
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Table 3. Relationships between observed variables in the structural model Pearson correlation analysis 
results 

  SD 1 2 3 4 5 6 
1. PD 16.02 3.78 

      
2. GO 18.54 2.83 .16** 

     
3. RA 18.78 3.11 .10* .49** 

    4. PW 25.18 3.49 .26** .51** .45** 
   

5. AG 23.88 3.76 .30** .56** .39** .70** 
  

6. SWLS 23.17 5.91 .07* .32** .29** .29** .48** 
 

7. OHS-SF 24.52 4.25 .34** .35** .36** .48** .60** .62** 
*p<0.05, **p<0.01, N=786; 𝑋𝑋𝑋: Mean, SD: Standard Deviation, PD: Solution-Oriented Inventory Problem Disposition sub-dimension total score, 
GO: Solution-Focused Inventory Goal Orientation sub-dimension total score, RA: Solution-Focused Inventory Resource Activation sub-dimension 
total score,  PW: The total score of the Ideation of Pathways sub-dimension of the Dispositional Hope Scale, AG: Dispositional Hope Scale Agency 
sub-dimension total score, SWLS: The Life Satisfaction with Scale total score, OHS-SF: Oxford Happiness Scale Short Form total score 

Since a two-stage approach was adopted in testing the hypothesis model (Figure 2) 
determined within the scope of the research, the measurement model related to the 
hypothesis model was tested. The measurement model is given in Figure 2. 

The fit values of this model, which was formed as a result of the measurement model 
test, were found to be χ2/Sd (628.66/113)=5.56, p=.001, IFI=.90; CFI=.90; GFI=.91; 
RMSEA=.076 (confidence interval for RMSEA=.070–.082) and it was determined to be 
within acceptable limits. Although it was observed that the χ2/Sd value was outside the 
acceptable limits, it was stated in the modeling studies that this index was sensitive to 
the complexity of the model, the number of data and the number of variables in the 
model (Kenny and McCoach 2009). When the measurement model was tested, 
correlations for latent variables were obtained. The obtained correlation values are 
presented in Table 5. 

Table 4. Fit values results regarding the measurement model 
Fit Indexes Values Conformity 
X2/df 5.56 Acceptable fit 
RMSEA 0.076 Acceptable fit 
CFI 0.90 Acceptable fit 
GFI 0.91 Acceptable fit 
IFI 0.90 Acceptable fit 
X2: Chi-squared, df: Degrees of Freedom, GFI: Goodness-of-fit Index, RMSEA: Root Mean Square Error of Approximation, CFI: Comparative Fit Index, 
IFI: Incremental Fit Index  

 
Table 5. Correlations of the latent variables in the structural model 

Implicit/Latent Variable 1 2 3 
1. Life Satisfaction  -   
2. Solution-Focused Thinking .47* -  
3. Hope .54* .83* - 
4. Happiness .77* .59* .73* 

*p<.01 

When the obtained correlation values are examined, it is seen that all correlation 
coefficients are statistically significant. Among the latent variables, the highest 
correlation coefficient was observed between solution-focused thinking and hope (r=.83), 
while the lowest correlation coefficient was observed between life satisfaction and 
solution-focused thinking (r=.47). After testing the measurement model, it was decided 
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that the next step, structural equation modeling, could be passed by looking at the 
goodness of fit values and correlations. 

 

 
Figure 2. Standardized path coefficients of the measurement model. 
Solution-Focused Inventory Sub-Dimension Total Scores: Problem Disengagement, Resource Activation, Goal Orientation; Dispositional Hope Scale 
Sub-Dimension Total Scores: Pathways, Agency; Scores from The Satisfaction with Life Scale Items: Life Satisfaction Items 1-5; Scores from Oxford 
Happiness Scale Short Form Items: Happiness Item 1-7, *p<0.05, N=786 

Table 6. Results of fit values regarding the structural model 
Fit Indexes Values Conformity 
X2/Sd 5.56 Acceptable fit 
RMSEA 0.076 Acceptable fit 
CFI 0.90 Acceptable fit 
GFI 0.91 Acceptable fit 
IFI 0.90 Acceptable fit 

X2: Chi-squared, df: Degree of Freedom, GFI: Goodness-of-fit Index, RMSEA: Root Mean Square Error of Approximation,, CFI:Comparative Fit Index,  
IFI: Incremental Fit Index 
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The standardized path coefficients of the model formed as a result of the analysis by 
performing structural equation modeling are given in Figure 3. The goodness of fit 
values obtained when the model, which was determined as the hypothesis model, was 
tested, is given in Table 6. 

Given in the table, χ2/Sd (628.66/113)=5.56, p=.001, IFI=.90; CFI=.90; GFI=.91; 
RMSEA=.076 (confidence interval for RMSEA=.070–.082) and it is seen to be at an 
acceptable level. Although it was observed that the χ2/Sd value was outside the 
acceptable limits, it was stated in the modeling studies that this index was sensitive to 
the complexity of the model, the number of data and the number of variables in the 
model (Kenny and McCoach 2009). 

In order to see the statistical significance of the relationships between the latent 
variables in the research model, evaluations were made by looking at t values and 
standardized beta coefficients. The results of the t values and beta coefficients obtained 
in the analysis are given in Table 7. 

 

 

Figure 3. Standardized path coefficients calculated in the structural model 
Solution-Focused Inventory Sub-Dimension Total Scores: Problem Disengagement, Resource Activation, Goal Orientation; Dispositional Hope Scale 
Sub-Dimension Total Scores: Pathways, Agency; Scores from The Satisfaction with Life Scale Items: Life Satisfaction Items 1-5; Scores from Oxford 
Happiness Scale Short Form Items: Happiness Item 1-7, *p<0.05, N=786 

According to the results of the structural model analysis, solution-focused thinking 
was found to be above hope (β=.83, t = 13.80, p<.05) and life satisfaction (β=.47, t = 
8.63, p<.05); In addition, hope (β=.52, t = 5.84, p<.05) and life satisfaction (β=.53, t = 
10.44, p<.05) had significant predictive effects on happiness, but solution-focused 
thinking (β=. -.08, t =-.94, p>.05) does not seem to have a significant predictive effect on 
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happiness. When the variances explained in the model were evaluated, it was determined 
that the variables of solution-focused thinking, hope and life satisfaction together 
explained about 73% of the happiness variable. 

Table 7 Standardized values and t values regarding the structural model of the research 
Structural Relations Standardized Load(β) t values 
Solution-Focused Thinking  Hope 0.83 13.80 
Solution-Focused Thinking  Life Satisfaction 0.47 8.63 
Life Satisfaction  Happiness 0.53 10.44 
Hope  Happiness 0.52 5.58 
Solution-Focused Thinking  Happiness -0.08 -0.94 
Structural Equations   
Hope = 0.83*SFT 

 
0.69 

Life Satisfaction = 0.47*SFT  0.22 
Happiness = 0.08*SFT + 0.52*Hope + 0.53*LS  

SFT: Solution-Focused Thinking, , LS: Life Satisfaction 

In the model test, it was determined that the path coefficient from solution-focused 
thinking to happiness was not statistically significant (β=-.08, p>.05). However, it was 
observed that this path coefficient was significant and at the level of (β=.59, p<.05) 
without the effects of other variables. This path was removed from the model and the 
deterioration in the model was evaluated. 

Table 8. Results of fit values for the model tested as mediation 
Fit Indexes Values Conformity 
X2/Sd 5.52 Acceptable fit 
RMSEA 0.076 Acceptable fit 
CFI 0.90 Acceptable fit 
GFI 0.91 Acceptable fit 
IFI 0.90 Acceptable fit 

X2: Chi-squared df: Degree of Freedom, GFI: Goodness-of-fit Index, RMSEA: Root Mean Square Error of Approximation, CFI:Comparative Fit Index,, 
IFI: Incremental Fit Index 

When this path was removed from the model and the model was retested, the 
goodness of fit values were found to be χ2/Sd (629.49/114)=5.52, p=.001, IFI=.90; 
CFI=.90; GFI=.91; RMSEA=.076 (confidence interval for RMSEA=.070–.082). 

According to the results of the chi-square difference test, it was determined that 
removing this path did not cause a significant deterioration in the model [χ2(1)=.83, 
p>.05]. Since it was determined that there was no significant deterioration, it was 
decided to exclude this path from the model. The final model obtained as a result of the 
analysis is given in Figure 4. 

When the mediation relations in the model were evaluated, it was determined that 
hope and life satisfaction had a full mediating effect on the relationship between 
solution-focused thinking and happiness, since the path to happiness without solution-
focused thinking was removed from the model. 

The significance level of the indirect effects in the model was also tested with the 
bootstrapping method (Shrout and Bolger 2002). In this method, a statistical 
significance interval is calculated by obtaining a certain number of samples from the 
sample within the scope of the research with the help of the program. Estimation 
intervals were calculated for the significance of the indirect effects in the structural 
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model and are given in Table 9. Bootstrapping analysis results show that the indirect 
effect determined in the model is significant. 

Table 9. Bootstrap test results 
Independent variable Agent(s) Dependent Variable Path Coefficient 

(β) 
%95 CI 

Solution-Focused Thinking Hope - Life Satisfaction Happiness .05 (.59*) [.162, 2.46]; 
p= .029 

Bootstrap was made on 1000 samples. β=Standardized. *p<.05. 
 
 

 
Figure 4. Standardized path coefficients calculated in the structural model 
Solution-Oriented Inventory Sub-Dimension Total Scores: Problem Disposition, Activating Resources, Goal Orientation; Dispositional Hope Scale 
Sub-Dimension Total Scores: Alternative Ways Thought, Acting Thinking; Scores from the Satisfaction with Life Scale Items: Life Satisfaction Items 
1-5; Scores from Oxford Happiness Scale Short Form Items: Happiness Item1-7, *p<0.05, N=786 

Discussion  
According to the path coefficients obtained in the structural equation modeling 
conducted within the scope of the research, it was determined that there is a positive and 
significant relationship between solution-focused thinking and happiness.This 
significant relationship between solution-focused thinking and happiness is provided by 
the variables of life satisfaction and constant hope in the model. It has been determined 
that Dispositional Hope and life satisfaction have a full mediating role in the 
relationship between solution-focused thinking and happiness. In other words, the way 
from teachers' solution-focused thoughts to happiness is realized through Dispositional 
Hope and life satisfaction. 

There are limited studies in the literature that directly investigate the relationship 
between solution-focused thinking and happiness. However, in the criterion-related 
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validity study of Şanal Karahan and Hamarta (2015) in the Turkish adaptation of the 
Solution-Oriented Inventory, they found a positive significant relationship between 
solution-focused thinking and all its sub-dimensions and positive emotions, and a 
negative significant relationship with depression. Similarly, Şanal Karahan (2016) 
determined that solution-focused thinking positively predicted depression, anxiety, stress 
and psychological well-being. When the literature is examined, it can be seen that the 
variables related to Problem Disengagement, Goal Orientation and Resource Activation, 
which are the sub-dimensions of solution-focused thinking, have a relationship with 
happiness. Therefore, the discussion regarding this finding of our research was made 
with variables related to solution-focused thinking sub-dimensions such as problem 
disengagement, goal orientation and resource activation. The sub-dimension of problem 
disengagement includes getting away from the problem without focusing on the negative 
aspects of the problem, in other words, getting rid of the problem (Grant 2011). 
Problem disengagement also explains the need to move away from the linear relationship 
between the problem and the cause of the problem (Sparrer 2012). It is possible that 
rumination and negative thoughts are related to the individual's problem-focused 
approach to the problems she/he encounters in life, excessive obsession with the 
insolvency of the problem, or the fact that the individual is more sensitive to seeing the 
bad things in her/his life rather than the good things in it. It is known that rumination 
has a positive relationship with depression, which is known to be negatively related to 
happiness. As a matter of fact, Yağmur (2018) found a positive moderate relationship 
between rumination and depression in his study with university students. Similarly, 
Yapan (2018) found that both rumination and automatic thoughts significantly 
predicted depression. On the contrary, there are studies that show psycho-educational 
programs with a solution-focused short-term therapy approach reduce rumination. For 
example, Sarıçam (2014) found that as a result of the solution-focused short-term 
intervention program applied to university students, the application to the experimental 
group reduced the rumination level of the students in the group and that the level of 
rumination was low in the permanence measurements. 

Resource activation, which is another sub-dimension of solution-focused thinking, 
indicates that the individual has the power of self-recovery and his own resources (Grant 
2011). When an individual is faced with a problem situation, being aware of his 
resources for the solution can enable him to progress on the way to a solution and 
strengthen his belief in the solution. In this respect, the sub-dimension of resource 
activation can be considered as a concept related to self-efficacy. As a matter of fact, 
Yılmaz Bingöl and Akın (2018) found that the program applied to adolescents in which 
they applied group guidance based on a solution-focused short-term approach increased 
the self-efficacy levels of adolescents. Cantez (2018), on the other hand, found a 
moderately positive and significant relationship between these two variables in their 
research in which they investigated the relationship between self-efficacy and happiness. 
In this finding of this study, the power of self-recovery contained in solution-focused 
thinking may also have played an important role in predicting happiness. Çetinkaya and 
Sarıcı Bulut (2019), who examined the relationship between self-recovery and happiness 
in the literature, found a positive and significant relationship between these two 
variables. 

 The third sub-dimension of solution-focused thinking is goal orientation, and this 
sub-dimension defines the individual's goals for the solution through self-regulation 
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(Grant 2011). The individual's goal orientation, which creates a solution-focused 
mindset, is closely related to his/her self-regulation. Selwyn and Grant (2019) examined 
the relationship between insight, self-regulation, solution-focused thinking and 
subjective well-being in their research. According to the research findings, it was 
determined that insight and self-regulation did not have a direct effect on subjective 
well-being, but solution-focused thinking had a mediating effect between insight and 
self-regulation and subjective well-being. According to this research, solution-focused 
thinking, in which self-regulation plays an important role in solution-focused thinking, 
also has a significant effect on subjective well-being, also known as happiness. In other 
words, more self-regulation leads to more solution-focused thinking and provides 
happiness. This finding is consistent with the findings of our study. 

In addition, in this study, it was determined that there is a positive and significant 
relationship between solution-focused thinking and dispositional hope. When the 
literature is examined, Köktuna (2007) found that solution-focused individual 
counselor's hopelessness scores of women in lower socio-economic level were evaluated 
in a study in which women with lower socio-economic status participated in order to test 
the effectiveness of individual counseling based on solution-focused short-term 
approach, which is the basis of solution-focused thinking. It has been concluded that it 
reduces the submissive behaviors and reduces the submissive behaviors. The 
experimental nature of this study showed that the solution-focused counseling approach 
is an effective counseling approach in practice. (Green et al. 2006) investigated whether a 
solution-focused thinking approach-based program increases individuals' goals, 
subjective well-being, and hope scores in their study, which included 56 participants, 28 
of whom were assigned to the experimental group and 28 to the control group. At the 
end of the application, they found that the scores of reaching the goal, hope and 
subjective well-being increased. In this respect, this finding of our study is consistent 
with the findings of studies conducted in the literature. Problem disengagement, 
resource activation, and goal orientation, which enable teachers to think solution-
focused, are related to the activating thinking of hope and the thoughts of alternative 
ways. It is a natural result that teachers are hopeful when they turn their focus from the 
problem to the solution, mobilize their existing resources and turn to their goals. 

In this study, it was also determined that there is a positive and significant 
relationship between solution-focused thinking and life satisfaction. When the literature 
is examined, there are studies in which solution-focused thinking and life satisfaction are 
discussed together. Sari et al. (2019) examined the relationship investigated in this study 
in the opposite direction. In other words, the finding that solution-focused thinking 
predicts satisfaction with life in this study was obtained as a predictor of solution-
focusedness of life satisfaction in the study of Sari et al. (2019). When both studies are 
compared, we can say that there is a positive relationship between life satisfaction and 
solution orientation, and the expected increase in either of the two variables leads to an 
increase in the other variable as well as they predict each other. Gündoğdu (2019) 
conducted solution-focused group counseling with counselor candidates, and as a result 
of this practice, they found that solution-focused group counseling had a positive effect 
on life satisfaction. In other words, individuals' life satisfaction increased after solution-
focused group counseling. 

In this study, it was also determined that there is a positive and significant 
relationship between dispositional hope and happiness. In other words, the hope variable 
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predicts the happiness variable in a meaningful way. In the literature, it is possible to 
come across studies that have a relationship between hope and happiness variables. 
Cihangir Çankaya and Meydan (2018), in their study on adolescents, concluded that 
hope predicted happiness in a meaningful way. In other words, it was found that 
individuals with high hope levels are happier. Similarly, Kardas et al. (2019) found hope 
as one of the important variables predicting the well-being of individuals in their study 
in which they investigated the predictive variables of psychological well-being associated 
with happiness. In the same study, it was reported that hope was the variable that 
predicted psychological well-being the most after gratitude. Kocaman (2019), in his 
study on a group of adults, found that hope has a significant relationship with 
psychological well-being. Based on the positive significance of this relationship, it was 
concluded that as individuals' hope levels increase, their psychological well-being levels 
also increase. Hope is defined as a motivational process to find alternative ways to reach 
goals and to reach the goal through these ways. In another study, it was found that the 
positive effect of hope on subjective well-being increased depending on demographic 
variables and predicted subjective well-being (Demirli et al. 2014). The fact that 
individuals have certain goals is also related to their hopes. It can be said that individuals 
who have goals in life are more hopeful. Researchers have determined a relationship 
between hope and life goals in this respect (Şahin et al. 2012). Şahin et al. (2012) found 
that hope is a significant predictor of creating life goals. They stated that hope is related 
to life goals, especially "search for meaning" and "being of meaning", and it predicts 
happiness (Şahin et al. 2012). Similarly, (Öztürk 2015) found a relationship between life 
goals and subjective well-being, which are related to the goals that are also on the 
conceptual basis of hope, and it was determined that having an internal life purpose 
increases subjective well-being. 

In this study, it was determined that there is a positive and significant relationship 
between life satisfaction and happiness. In other words, the life satisfaction variable 
significantly predicts the happiness variable. The relationship between life satisfaction 
and happiness has been studied frequently in the literature, and positive and significant 
relationships have been found between these two variables (Demir and Murat 2017, 
Doğan and Akıncı-Çötok 2011). The findings of this study and the findings of these 
studies overlap. Life satisfaction is the degree of appreciation of the difference between 
the individual's expectations from life and what he or she has. The individual may 
experience positive or negative effects with the effect of the cognitive process in which 
he/she evaluates the magnitude of this difference. This positive effect on the individual is 
known as happiness.  

The most prominent finding of this research is that the relationship between 
solution-focused thinking and happiness in teachers is mediated by dispositional hope 
and life satisfaction. Solution Focused Brief Therapy contributes to the subjective well-
being of individuals (Joubert and Guse 2021). However, in this study, mediating 
variables in the relationship between solution-focused thinking and happiness were 
examined. Individuals who think solution-focused have higher life satisfaction and hope, 
and their happiness increases through these variables. There are studies in the literature 
that hope and life satisfaction predict happiness. For example, in a study conducted on 
cancer patients, a positive relationship between hope and happiness was found (Wnuk et 
al. 2012). In another study, it was stated that individuals with a high level of hope 
believe in coping with difficulties and their happiness increases depending on this belief 
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(Tan et al. 2018). It is also known that hope therapy training increases the level of 
happiness (Jamalzadeh and Golzary 2014). Similarly, the relationship between life 
satisfaction and happiness has been confirmed many times (Argan et al. 2018, Demir 
and Murat 2017, Nemati and Maralani 2016). This finding also offers some implications 
for practitioners. In order to ensure that teachers are happy, it is necessary to focus on 
their hopes and life satisfaction in order to enable them to think solution-focused and to 
facilitate the contribution to the happiness of teachers. 

As in every research, there are some limitations in the conduct of this research. The 
most important limitation of this study is that the study took place under the COVID-
19 epidemic conditions, where teachers' ordinary working and living conditions changed 
with certain limitations and precautions, and that the answers given by the teachers to 
the scale items might have changed in the context of the epidemic conditions. In 
addition, since the study was conducted on an easily accessible study group, the 
generalizability of the results is limited to similar samples.  

Conclusion 
When all the findings of the study are evaluated together, some suggestions can be 
listed. Teachers' solution-focused approach to problems at home, work, and in social life 
can bring them happiness, and thus they can reflect positive emotions to the students for 
whom they serve as role models. In this context, it can be ensured that teachers are more 
solution-focused in order to increase their happiness. In-service training to be given to 
teachers, especially on solution-focusedness, can create desired results in this sense. 
Teachers working in provinces called Mandatory Service Regions, which have more 
limited social opportunities compared to other provinces, can be provided with platforms 
or meetings where solutions are discussed according to the issues they have problems 
with. Similarly, professional solidarity meetings can be planned. The undertaking of such 
activities by the MoNE or institutions affiliated to the MoNE may increase the 
effectiveness of the activities. These activities can also increase sharing of solutions by 
bringing together teachers with similar experiences. Finding the mediating role of 
dispositional hope and life satisfaction in the relationship between teachers' solution-
focused thinking and their happiness revealed that it is necessary to increase hope and 
life satisfaction levels in order to increase teachers' happiness levels. In this context, it 
may be important to conduct comprehensive field studies by the Ministry of National 
Education on what affects teachers' hope and life satisfaction levels and how to reduce 
the factors that negatively affect these variables. The studies can be expanded to include 
the personal rights of teachers. In this sense, it is important to provide working 
conditions that will keep the hopes of teachers alive and to establish the standards of the 
profession. Arrangements to be made by asking teachers' opinions on issues related to 
teachers' professional goals, such as promotion, expertise, rewarding success, assignment 
and relocation, will increase teachers' hope and life satisfaction levels and contribute 
positively to their happiness. Apart from this, Provincial and District National 
Education Directorates and Guidance and Research Centers can plan research in this 
context and take measures to reduce negative factors affecting life satisfaction with 
constant hope. 
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