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Aggression is a common problem in preschool children. The relationship between aggressive behaviors in early
ages and psychopathologies in later years has been shown in previous studies. Therefore, it is imperative to
understand both the causes of childhood aggression and identify the sustaining factors. This review discusses
aggression in the context of temperament, parental attitudes, and attachment factors. The concept of
temperament was explained with the terminology of difficult and easy temperament, emotionality, activity,
sociability, and impulsivity factors, especially from the perspectives of Thomas and Chess, Goldsmith and Plomin,
and Cloninger, and associated with aggression in the preschool period. In addition, possible causes of aggression
in children were assessed with attachment theory. Finally, the relationship between parents, their attitudes
towards aggression, socioeconomic determinants in the family, and the possible relationship between aggression
in children were discussed. This study examines the determinants of preschool children's aggression to solve
aggression problems, focusing on family and temperamental characteristics. A more holistic assessment of
aggression with child and parent characteristics is intended.
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Saldirganlik, diger bir adiyla agresyon, okul éncesi ¢ocuklarda siklikla rastlanilan bir sorundur. Erken yaslarda
goriilen saldirgan davraniglarin ileriki yillardaki psikopatolojilerle iligkisi daha énceki ¢aligmalarda gosterilmigtir.
Dolayisiyla ¢ocukluk dénemindeki saldirganhigin hem nedenlerinin anlagilmas: hem de siirdiriicti faktorlerin
belirlenmesi olduk¢a 6nemlidir. Bu derlemede saldirganlik mizag, ebeveyn tutumlar ve baglanma faktérleri
baglaminda ele alinmigtir. Mizag kavrami, Thomas ve Chess, Goldsmith ve Plomin, Cloninger’in bakis acilar1 bagta
olmak tizere zor ve kolay miza¢ terminolojisi; duygusallik, aktiflik, sosyallik ve diirtiisellik faktérleri ile agiklanarak
okul 6ncesi déonemdeki agresyonla iligkilendirilmistir. Ek olarak baglanma kuramu ile iligkilendirilerek ¢cocuklardaki
agresyonun olas1 sebepleri degerlendirilmistir. Son olarak ebeveynlerin kendi arasindaki iligki, saldirganliga
yonelik tutumlari, ailedeki sosyoekonomik belirleyiciler ve ¢ocuktaki agresyonun olas: iligkisi agtklanmigtir. Bu
calisma, 6zellikle aile ve mizag 6zelliklerine odaklanarak saldirganlik sorunlarini ¢6zmek i¢in okul 6ncesi ¢ocuklarin
saldirganhginin belirleyici nedenlerini incelemektedir. Saldirganhigin hem ¢ocuk hem de ebeveyn 6zellikleriyle
birlikte daha butunciil olarak degerlendirilmesi amaglanmgtir.

Anahtar so6zcitkler: Saldirganlik, okul 6ncesi, baglanma, mizag, ebeveyn tutumlar

Introduction

As per social norms, aggression is defined as hostile attitudes that intentionally aim to harm or hurt other people
physically or emotionally (Ballard et al. 2004, Turkoglu 2019). Like adults, children sometimes feel tense or angry
and display this unfavorable emotion in ways such as proactive, relational, reactive, or physical aggression.
Proactive aggression is aggression shown to achieve a goal; relational aggression is shown for social manipulation
and manifested verbally; reactive aggression is shown for revenge-retaliation (Evans et al. 2012); physical
aggression is defined as physical/physically hurting someone. While physical aggression decreases with age, it is
likely to turn into relational aggression, verbal manipulation, or humiliation (Swit et al. 2018). However,
regardless of its type, aggression negatively affects children and adults.
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In recent years, studies on aggression have focused on preschool children (Honig 2006, Wong et al. 2017, Swit
et al. 2018, Lépez-Romero et al. 2019,) and this topic remains popular in studies in Tirkiye (Gilay Ogelman
2013, Tirkoglu 2019, Ersan and Tok 2020). The overall prevalence rate of conduct disorder in preschool children
was reported to be 6.6%, 9.9% in boys, and 3.5% in girls (Kim-Cohen et al. 2005), and these prevalence rates are
consistent with other studies (Keenan and Shaw, 1994, Bowie, 2007, Kiff et al. 2011, Ersan and Tok 2020). In
previous studies, boys are considered to be more aggressive than girls (Sears 1951, Hay 2017). One study
conducted with 697 preschool-age children in Turkey revealed that boys are more prone to aggression than girls
(Gilay Ogelman 2013). In addition, gender differences are also reflected in the aggression type. Accordingly,
boys exhibit more physical aggression, while girls show relational aggression (Perhamus and Ostrov 2023). Even
in children under two years of age, gender differences in aggression tendencies can be observed (van Adrichem
et al. 2019).

From a developmental perspective, self-regulation is not a typical feature of infancy. Emotional and behavioral
regulation is expected to improve as the child grows older. The developmental processes related to the child's
ability to regulate anger or aggression gain momentum in the third year of life, corresponding to cognitive
development (Roll et al. 2012). In parallel with this, aggression often decreases between the ages of three and
five (Ersan and Tok 2020). Therefore, as infants age, they are expected to react less and show less aggression
after their mother leaves the room and to be able to regulate themselves and their emotions more quickly. In
line with these findings, in a study examining the relationship between age and aggression in Turkey, age was a
significant predictor of susceptibility to aggression. In the study mentioned, three-year-old children were
reported to engage in more aggressive behaviors than six (Gillay Ogelman 2013). Another study examined
aggression based on language development in the preschool period. The results revealed that as language
development increases, relational and physical aggression decreases (Ersan 2020). This finding may partially
account for the variability of anger, violence, and aggression in developmental periods. According to the results
of another study, as children grow up, their capacity to understand their environment increases, they store the
solutions and strategies they have learned or experienced from their parents or peers in their minds, and they
can solve their problems more quickly through this multidimensional development (Su et al. 2020). This
perception of self-efficacy makes them less aggressive when they grow up. Besides, these experiences make it
easier for them to be more acceptable in society upon the development of their social lives (Su et al. 2020). With
the increase in cooperation skills in this process, they start to use cooperation skills instead of dealing with
problems alone, causing them to be less aggressive (Raisor et al. 2021). However, in addition to age or gender
factors that affect children's aggressive behavior, the child's temperament, parental attitudes, and attachment
patterns are also significant. This review will focus on aggression as a widespread behavioral problem in
preschool children within this framework.

Aggression in Preschool Children

Aggression and behavioral problems in the preschool period have different underlying causes. For example, the
mother's use of alcohol or stimulants during pregnancy may predict the child's tantrums. In addition, the
mother's antisocial personality disorder may affect the child in the prenatal period due to the secreted hormones
and lead to possible tantrums (Herman 2021). Aggression in early childhood is also attributed to several other
reasons, such as being a member of a split family, parental attitudes, the child's temperament, exposure to
violence, attachment dynamics, or neurodevelopmental factors (Raaijmakers 2008, Herman 2021). This review
discusses aggression in the context of temperament, attachment, and parental attitudes.

While aggression in the period called "terrible 2 syndrome" can be considered normal in two-year-old children,
aggression in other periods is both intolerable and causes some social problems (Herman 2021). The recognition
of aggression as normal at an early age is explained by the fact that although the child's language development
is not yet sufficiently developed, they have almost completed their physical development and use physical
aggression as a means of self-expression through a sense of autonomy (Campbell 2002). This aggression is
expected to decrease as the child socializes and develops ways of self-expression. In this case, the school is critical
in children's aggressive behaviors. Children first encounter a regulated and systematic environment during the
school period. Until they start school, some of the child's aggressive behaviors can be tolerated in the family
environment, so aggression may go unnoticed (DeLisi and Vaughn 2014). Preschool children with aggressive
and disruptive behaviors have more difficulty adapting to classroom rules, cannot cooperate during play, are
maladaptive and restless, and may be socially excluded in kindergarten or nursery school because of these
problems (DeLisi and Vaughn 2014).

Given this information, the school has a crucial place for preschool children to support cognitive development
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and contribute to the child's social and emotional development. School, which serves as a social environment,
enables children at the kindergarten or nursery level to be reconciliatory with their peers and teachers because
it has many rules to maintain a social life. Thus, the school requires academic achievement, cooperation,
empathy with peers, and compliance with specific rules. All these can be challenging and therapeutic experiences
for preschool children's aggressive behaviors. For this purpose, some intervention processes, such as the "Buddy
Up Intervention," have been developed. Teachers in this intervention technique encourage children to become
group members and learn the rules of belonging. This information makes them feel they belong to the class and
adopt the classroom rules. These activities usually last for the first few weeks. Afterward, children's interaction
skills improved as they grew (Hanish et al. 2021). Such an intervention may reduce aggression in children and
help them adapt quickly to the school environment (Xiao et al. 2022).

Late Clinical Mental Consequences of Aggression in Early Childhood

Given that aggression leads to behavioral problems at an early age, understanding the underlying causes of
aggression is very important for the child's subsequent psychopathology. Although aggression in early childhood
is not always a diagnostic precursor of conduct disorder, it may result in some behavioral problems in adulthood
(Keenan and Wakschlag 2004, Kim-Cohen et al. 2005). Therefore, childhood aggression and abnormal behavioral
problems considered "excessive" may be associated with later psychopathology. One of the best-known studies
in this sense is Robins' (1996) study. In this study, observational and longitudinal data showed that those who
had behavioral problems as children turned into problematic adults (Robins 1996). Controlling a child's
aggressive behavior at an early age is critical (Kim-Cohen et al. 2005, DeLisi and Vaughn 2014, Anaya and Pérez-
Edgar 2019). It is often easier to deal with aggression and conduct disorders through brief interactions when the
child is young. However, in later years, the treatment and the consequences of aggression and conduct disorders
can become more complex (Herman 2021).

In a study aiming to evaluate what kind of psychopathologies preschool children with temper tantrums will have
in adolescence, children who hit themselves when annoyed were predicted to have some psychopathologies in
later periods. Temper tantrums were divided into two basic categories, "self-directed and other-directed," to
understand the types of temper tantrums that predict psychopathological diagnoses in later years. This study
revealed that self-directed aggression is closely related to the severity of depression, anxiety, oppositional
defiant disorder, and conduct disorder in adolescence (Hoyniak et al. 2022). Moreover, adolescents who show
aggression in childhood and adolescents who do not show such behaviors have been clearly shown to differ in
their aggression characteristics during this developmental period (Brame et al. 2001). Therefore, the severity of
physical aggression may increase the likelihood of early-onset psychopathology.

Aggressive behaviors increase with the age of the child and become more challenging to control and more likely
to cause significant problems (Kim-Cohen et al. 2005, DeLisi and Vaughn 2014, Anaya and Pérez-Edgar 2019).
In their longitudinal study, Kim-Cohen et al. (2005) reported that children aged 4.5-5 years with conduct
disorder had antisocial personality traits accompanied by low IQ and attention deficit hyperactivity disorder
(ADHD) symptoms at a later age. In other words, preschool aggression combined with other childhood
pathological traits predicts psychopathology in adulthood.

Some psychopathological variables need to be understood to make sense of aggression in preschool children. For
example, self-control is associated with aggression in childhood and behavioral problems in adulthood. DeLisi
and Vaughn (2014), in a longitudinal study on delinquent behavior disorder, proposed a model that infants with
difficulties in self-regulation will have a problematic infancy, be less controllable in childhood, exhibit more
disapproved behaviors in adolescence, and experience low self-control problems in adulthood. The results of this
longitudinal study suggest that a child's negative affect remains the same from 4 months to 4 years of age, and
anger characteristics between infancy and 7 years of age continue in a similar pattern. These children will likely
have externalization problems (DeLisi and Vaughn 2014). In addition, in a longitudinal study examining
substance use in adolescence as critical psychopathology, those who were aggressive in childhood had
significantly higher rates of intrapsychic problems and substance use in the future (Brook et al. 1995). Therefore,
it is imperative to examine aggression from the preschool period and to understand its causes.

Temperament, Attachment, Parental Attitude, and Aggression

According to Thomas and Chess (1977), who made a significant contribution to the literature with their
longitudinal study, temperament can be observed especially intensely in infants because infancy is the period
when human beings are least exposed to environmental stimuli or variables and learned behaviors are very
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limited in this period (Thomas and Chess 1977). According to Thomas et al. (1968), infants and children have
three types of temperament: "easy, difficult and slow warming temperament." The concept of "difficult
temperament,” characterized by high levels of negative affectivity and difficult adaptation to new stimuli, is
frequently addressed in temperament studies (Thomas et al. 1968). Thomas and Chess's definition of difficult
temperament conceptualize children's inability to adapt to new stimuli immediately and their tendency to
negativity, and also underlines that the reactions of these children are excessive. Children who find it difficult
to adjust to novelty and change, have difficulty sleeping and eating, are angry, cry a lot, and are challenged to
calm down are children with a difficult temperament. Parents have more difficulties with these children. In
contrast, children who are moderate in expressing their emotions, have high self-regulation skills, and have
positive moods are defined as having an easy temperament (Thomas et al. 1982). A slow-warming temperament
refers to children with slow reactions, low energy levels, and a while to get used to new places and people.

Goldsmith and Plomin introduced a new perspective to the concept of temperament with a definition consisting
of four factors. These factors are emotionality, activity, sociability, and impulsivity. According to Goldsmith and
Plomin (1987), temperament is evaluated on a scale between "0 and 100" in each factor. When these values
change from person to person and compose a whole, they reveal individual differences (Revelle 1976, Goldsmith
et al. 1987). Plomin carried his theory to another dimension by examining the neural infrastructure of
temperament.

Like Plomin's temperament approach, Rothbart (1989) also underlined the biological origin of temperament and
drew attention to the permanent/stable nature of this innate trait (Revelle 1976, Goldsmith et al. 1987).
Rothbart (1989) conceptualized temperament differently, such as effortful control, extraversion, or negative
emotionality. Accordingly, behavior has attentional and emotional-motivational dimensions, and negative
affectivity and effortful control are independently related to aggression (Rothbart 1989, Evans and Rothbart
2009). In this respect, effortful control is correlated with externalizing problems such as destructive behavior
and aggression (Olson et al. 2005).

Cloninger (1987), an eminent theorist for current temperament studies, proposed a psychobiosocial theory that
includes four temperaments and three character dimensions. According to Cloninger (1987), who emphasized
that temperament emerges in the first years of life and is hereditary, these four temperament types (novelty
seeking, harm avoidance, persistence, reward dependence) are defined by individual differences in behavioral
learning mechanisms, reaction to novelty, danger or reward/punishment, avoidance of repulsive stimuli and
reaction to reward (Cloninger 1987). Novelty seeking is identified by openness to new experiences, exploring
behavior and impulsivity, and mobility; harm avoidance is defined by frequent inhibitory behavior and avoidance
behaviors to stay safe. Individuals with high levels of harm avoidance are characterized as pessimistic, anxious,
and introverted. Individuals with high reward dependence are characterized as people who force themselves and
continue their behaviors to get the approval of others. The last one, persistence, includes individuals continuing
their behaviors even if there is no consequential reward, even if they feel frustrated or tired (Kose et al. 2009).
In addition to "difficult temperament” as a risk factor, Cloninger's harm avoidance temperament dimension has
been linked to externalizing problems such as aggression. At the same time, low reward dependence and
persistence have been associated with internalizing problems such as depression or anxiety (Rubin et al. 2017).

Temperament traits are one of the prominent factors influencing child aggression. Numerous studies have
shown that especially difficult temperament, effortful control, and harm avoidance are associated with
psychopathologies such as depression, conduct problems, aggression, or impulsivity (Earls and Jung 1987, Ortiz
and Gandara 2006, Tackett 2006, Rubin et al. 2017, Wu et al. 2022). So when we consider temperament as
emotional difficulty, difficult temperament is reported to cause aggression-related psychopathologies. Besides,
negative reactivity as a temperament trait in infancy predicts later negative behaviors ( Nielsen et al. 2019,
Kostyrka-Allchorne et al. 2020, Padilla et al. 2020). For example, children who are temperamentally highly
sensitive to stimuli have difficulty concentrating, are resistant to accepting novelty in their social relationships,
exhibit "effortful control" in self-regulation processes, and are more prone to destructive behaviors and
aggression ( Goldsmith et al. 1987, Evans et al. 2012, Kostyrka-Allchorne et al. 2020, Wolff et al. 2020). Even
delinquency, such as substance abuse, bullying, or engaging in illegal acts in later life, should be considered in
conjunction with such psychopathological traits. Stressful life events undermine interpersonal relationships and
reduce social interaction, so difficult temperament is considered the basis for such psychopathologies (Wolff et
al. 2020). A difficult temperament sometimes manifests itself only with aggressive behaviors, and sometimes it
can lead to more adverse consequences, such as being involved in criminal activity.

Although temperament is of biological origin, it can also influence environmental factors. The child can be
effective on the stimuli in their environment according to their temperament and can shape the environment
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accordingly. Temperament characteristics predisposing children to negative affect should also be considered
within the attachment framework. Bowlby's (1979) attachment theory suggests that the attachment period has
a lasting effect on children's differences, and one of the factors that determine the infant's attachment style is
their temperament (Lengua 2006, Kiff et al. 2011, Ezpeleta et al. 2019). For example, the infant's distress or
restlessness after separation from the caregiver is closely related to their temperament. While some infants
experience more distress depending on their temperament, others may be more relaxed (Groh et al. 2017). An
infant with a low arousal threshold may be more easily affected by adverse stimuli entirely due to the infant's
temperament (Anaya and Pérez-Edgar 2019). Therefore, it is necessary to consider the infant's internal
characteristics instead of assessing all factors in caregiver-infant attachment as external characteristics.

Many studies consistently suggest that the attachment style established in infancy will determine the child's
future interpersonal relationships and psychological health (Earls and Jung 1987, Beduna and Perrone-
McGovern 2019, Brenning et al. 2019, Lathren et al. 2021). Despite the precise impact of attachment patterns
on mental health, the outcomes of studies examining the relationship between temperament and attachment
are inconsistent. While some studies argue that the infant's temperament impacts attachment styles (Weinfield
et al. 2008, Hart and Behrens 2013), some research results suggest that regardless of the infant's temperament,
attachment patterns will cause permanent individual differences (Weinfield et al. 2008, Hart and Behrens 2013,
Groh et al. 2017). A relationship between attachment patterns and temperament was observed in a meta-
analysis analyzing the effect of temperament on infant attachment patterns. However, it did not reach a
statistically significant level (Groh et al. 2017). Recent studies have shown that the attachment styles of
caregivers and infants may vary according to the infant's temperament. The insecure attachment was
significantly associated with negative temperament. Children with avoidant or anxious attachment styles may
generally exhibit negative temperament characteristics (Groh et al. 2017, Leerkes and Zhou 2018, Bonacquisti
et al. 2020). On the other hand, infants' attachment patterns with different caregivers (e.g., mother, father,
caregiver) may have different characteristics. Infants with a secure attachment style with their mothers may
have an avoidant attachment style with their fathers.

Parenting, naturally, has a very crucial role in the child's attachment pattern (Cipriano-Essel et al. 2013).
Attachment theory suggests that mothers' ignoring the infant crying and inconsistent reactions can lead to
insecure attachment. A child who cries and needs unmet will develop attachment problems toward the caregiver.
This situation may lead to behavioral problems and the need for more emotional regulation and self-regulation.
Children with difficulties in self-regulation are more likely to engage in aggressive behaviors. However, the
mother's warmth and autonomy-supportive attitude toward her child are protective of children with negative
temperaments. Finally, both temperament and parenting significantly impact self-control, which is a predictor
of children's aggressive behaviors (Cipriano-Essel et al. 2013).

Aggression and Parental Attitudes in Preschool Children

Although parenting affects the child's aggression by interacting with the child's temperament and attachment
styles, it is also a critical variable in its own right. Therefore, parental attitudes are considered a significant factor
in determining child aggression. Many studies suggest that aggression is associated with poor or conflictual
relationships between parents and parental attitudes (Keenan and Shaw 1994, Brook et al. 2001, Mintymaa et
al. 2012, Emery 2014, Dixon and Slep 2017, Pu and Rodriguez 2021). Aggression between mother and father is
frequently reported together with child aggression (Dixon and Slep 2017). From a theoretical perspective, this
phenomenon is explained by the "spillover and crossover effect" in the family system (Pu and Rodriguez 2021).
With this effect, the child as a subsystem will be influenced by the parents as a supersystem. This impact appears
because the family has a dynamic structure that affects units interacting with each other (Emery 2014). The
parent's relationship and the characteristics of this interaction are highly influential on the child's aggressive
behaviors (Marcus et al. 2001). On-going conflicts between parents affect the child's social cognitions and peer
relations and explain the cause of aggression and behavioral disorders in children (Marcus et al. 2001, Hentges
et al. 2015). The conflict between parents leads them to exhibit different and inconsistent disciplinary attitudes
toward children. Child aggression may increase due to these inconsistent parental attitudes (Tanaka et al. 2010).
When accompanied by a child with a difficult temperament prone to negative affect, the destructive conflict
between parents significantly reduces the child's coping capacity (Hentges et al. 2015). In contrast, parental
constructive conflict resolution skills determine the social coping and adjustment skills of preschool children
aged 5-7 years ( Marcus et al. 2001, McCoy et al. 2013).

Anxiety, a significant factor in aggression, emerges more frequently in ambiguous and conflictual family
relationships. Conflicts within the family increase the child's anxiety; parental conflict may also cause preschool
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children to perceive insecurity toward their families (Davies et al. 2020). Parental conflict causes high levels of
stress in the child because it undermines the child's trust in the outside world, and the child externalizes this
stress as aggression. From another aspect, the conflict between parents causes two parents to exhibit different
and inconsistent disciplinary attitudes, and aggression can result from these inconsistent behaviors (Tanaka et
al. 2010). While inconsistent parental attitudes and conflictual family relationships cause aggression in children,
consistent and harmonious parenting and positive and close relationships between parents significantly prevent
aggression in preschool children. Therefore, apart from the characteristics and quality of the parental
relationship, another significant factor in child aggression is parental attitudes. Responsive parental attitudes
contribute significantly to the infant's emotional regulation and self-regulation. Poor or ineffective parental
attitudes, such as parents providing inadequate emotional support and cognitive stimulation, can be a precursor
to behavioral problems in children in the following years (Padilla et al. 2020). Moreover, aggression, which causes
behavioral disorders in children, can be prevented when parents help children think about what and how they
are doing using reflective practice (Wong et al. 2017).

Irritability in preschool children may be a consequence or symptom of child depression, anxiety, or oppositional
defiant disorder. Since these psychopathologies cause children to have problems understanding the reward-
punishment relationship, behavioral methods may have no effect (Ezpeleta et al. 2019). Therefore, in
psychopathologies such as depression, anxiety, or conduct disorder, parenting is more important and functional
than behavioral techniques. Parenting that includes more reflective thinking and functional parental attitudes
allows the child to develop emotion regulation skills. Thus children who can regulate their negative emotions,
such as anger, often do not exhibit aggressive behavior.

Parents' reactions to the child's aggressive behavior can be behaviorally reinforcing. For example, positive
reinforcement of the child's aggressive behavior by the parents may cause the child's aggression to increase
(Ezpeleta et al. 2019), and even the parents' passivity towards the child's aggression may act as a reinforcer in
some cases (Swit et al. 2018). However, when parents reinforce the child's orderly, balanced, and cooperative
behaviors, the child will avoid aggression (Ezpeleta et al. 2019). Several studies suggest that parental violence
against the child may enhance the child's antisocial tendencies (Mantymaa et al. 2012, Lee et al. 2015). This
tendency is accounted for by children learning to use violence as a coping method from their parents. In this
way, children assume they can only resolve their relational conflicts through aggression and apply it.

Another critical factor influencing parenting and family relationships is families' education and socioeconomic
level. The socioeconomic level (SES) is one of the determinants of the quality of the child-parent relationship.
While low-income families have the potential to punish their children more harshly, high-income families are
more advantageous in fulfilling their children's social support and cognitive needs (Padilla et al. 2020). Being
low-income leads to financial difficulties for parents and negatively affects parenting, and this parental stress is
an underlying factor in the child's poor social behaviors and aggression (Ward and Lee 2020). Hence, SES has a
substantial effect on children's aggression. Parental education level has a similar effect to SES. While parents
with a high level of education are more aware of satisfying their children's needs, parents with a low level of
education experience more parental stress (Beckmann et al. 2021). Many studies have shown that low parental
education is associated with problematic behaviors such as irritability (Véronneau et al. 2014, Cabello et al.
2017).

The determinant in the relationship between parental education level and aggression is parental inhibitory
control skills. In this respect, the parent's ability to control the child's inappropriate behaviors is positively
related to the increase in parental education, and the ability of the parent to prevent these inappropriate
behaviors significantly reduces aggressive behaviors. Therefore, parental education level is considered an
essential protective factor for preschool children's tendency towards aggression (Cabello et al. 2017).

Educated parents' more consistent behavior, more conscious approach to the child, and reinforcement of the
child's positive behaviors rather than aggression also reduce aggressive behaviors. One study concluded that
highly educated parents communicate less with their children due to busy working hours and thus are less
exposed to the child's aggression (Beckmann et al. 2021). On the other hand, studies focusing on the difference
between spending little time and spending quality time have reached different results (Levac et al. 2008).
Accordingly, a study indicating that mothers with higher levels of education spend more and better quality time
with their children shows that working and educated mothers allocate more time for education, entertainment,
travel, and basic care of their children (Guryan et al. 2008). This finding suggests that working and educated
parents may spend more time with their children, and therefore the differences may not be related to the fact
that they are less aware of their children's aggression.
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Conclusion

Aggression is a common behavioral problem in preschool children that parents find challenging, often making
them desperate. However, aggression is a significant problem for parents and many people around the child.
Aggressive behaviors in children are frequently discussed and researched in the triangle of mental health
professionals, teachers, and parents. Therefore, the dynamics of aggression should be well-researched and
determined.

Attachment styles, known to be very important for infancy, are an essential concept that should be emphasized
to understand the aggressive behaviors of preschool children. The child's attachment style is not only
determined by the attention and warmth shown to the child by the parents but is also closely related to some of
the child's characteristics, such as temperament. In addition, one factor that strongly influences parental
attitudes and structure is parental education and the family's socioeconomic level. Families with higher
socioeconomic status can invest more in their children's mental health and education. In addition, since family
members who do not have financial concerns can spend more comfortable and quality time with their children,
they can prevent communication problems at a higher rate, reducing aggressive behaviors. Education level,
which is parallel to socioeconomic level, also helps us understand children's aggression and behavioral disorders.
As the level of education and SES increases, the likelihood of children exhibiting aggressive behavior decreases.

Children learn to control and regulate their emotions and behaviors as they grow up. Developmentally, children
cannot be expected to control themselves/ their emotions in difficult situations. Self-regulation and emotion
regulation develop as the child grows up with increasing verbal skills and observing their parents. Therefore, the
aggression shown by the child due to the child's inability to regulate his/her own emotions and behaviors when
faced with a negative situation is tried to be explained by the attitude of the child's parents, how the child is
attached to the parents, and the temperament of the child. The importance of self-regulation and emotion
regulation in aggression is related to regulating anger as a strong and negative emotion. Indeed, anger is followed
by aggression (Ersan 2020). Although emotion regulation is not addressed comprehensively here because it is
beyond the scope of this study, it is recommended that this issue be addressed in future research
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